2005-2006 Self Report Form FAQ
 

 

Introduction
This document is comprised of answers to frequently asked questions about the 2005-2006 Self Report form. If you have questions regarding how to complete the Self Report, please consult the relevant section of this document. If you have questions that are not addressed in this document, please e-mail gifted@ode.state.oh.us for assistance.

General Questions
 

“How will data from the Self Report be used?”
ODE will use the data from the Self Reports and EMIS to identify effective practices in gifted education in Ohio, to help set priorities for ODE efforts, and to provide high quality data that can be used by policy makers and school districts to help them make informed decisions regarding how to better identify and serve gifted students.

 

The questions on the Self Report were developed based on the goals set in the State Board of Education Policy Statement on the Future of Gifted Education in Ohio, adopted in 2003. Some items on this year’s self-report were also designed to collect baseline data for Ohio’s Javits research project, Project I-GET-GTEd.

 

While ODE will not be able to provide feedback to districts on individual Self Reports, please know that the information you provide is important and will be read, analyzed and used to guide statewide efforts in gifted education. 

 

ODE also hopes that the Self Report process itself will be useful to school districts by encouraging staff to take a critical look at identification practices and services currently in use in their school districts, and by creating an opportunity for district staff to start a dialogue with parents and others about the strengths, challenges and goals of gifted identification procedures and services in your school district.

 

“Are you going to provide a sample document from a fictitious district to demonstrate an example of the type or format of responses you are expecting?”
Examples of complete tables in sections A, B, and C are provided below. If you still have unanswered questions after you have read the instructions on the Self Report and read this Q&A document, please feel free to contact ODE by email at gifted@ode.state.oh.us for assistance.

 

 

“What is an ‘IRN?’  How is the ‘Employer’s IRN’ different?”
“IRN” is an acronym for “Internal Retrieval Number.”  Each school district and educational service center in Ohio has a unique IRN, which is a six-digit number used to identify the district or ESC.

 

If you are employed by the district for which you are completing the report, the “IRN” and “Employer’s IRN” will be the same number. If you are a coordinator employed by an ESC, or if you are employed in one school district but serve other school districts through a consortium, you will enter different numbers in the blanks for “IRN” and “Employer’s IRN.”  For the “Employer’s IRN” blank, enter the IRN of the district or ESC from which you receive your pay. The Employer’s IRN also indicates a mailing address for the person completing the Self Report.

 

“Are all districts required to file an annual Self Report?”
Yes. All Ohio school districts are required to file an annual Self Report, even if they do not receive unit funding or provide gifted services. For details, see Ohio Administrative Code 3301-51-15 (F)(4).

 

Section A Q&A
 

“How do I respond to this section if no professional development related to gifted identification or services to students who are gifted was provided?”
In the blank cell at the top of the first column type “No professional development related to gifted identification or services provided.”

 

“Our district contracts for some of our gifted services with the county Educational Service Center.  The ESC provided training in gifted education to some of our district staff.  Should this training be reported on the self-report?”
Yes.  If your district contracts with an ESC for gifted services, and gifted education staff at your ESC provided professional development to district staff, please report this in your response to item A-1, even if the training was provided at a facility in the region served by your ESC not owned by your district.

 

“Our district provides some professional development funds for staff to attend conferences.  Should this be reported in table A-1?”
No.  Please only report professional development opportunities provided specifically for staff of your district.  Please do not include professional development district staff may have received by attending conferences (e.g. the OAGC Fall Conference, the NAGC Annual Convention, etc.) when completing item A-1.

 

“Some professional development was provided on meeting the needs of minority children in general, but it did not specifically address minority gifted children.  Should this be counted in our answer?”
No. 

 

“Some professional development was provided on meeting the needs of children with limited English proficiency, but it did not specifically address gifted children with limited English proficiency.  Should this be counted in our answer?”
No.

 

“Some professional development was provided on meeting the needs of students with disabilities, but it did not specifically address gifted children with disabilities.  Should this be counted in our answer?”
No.

 

“Should we include professional development on differentiating instruction when completing the line on “Instructional Strategies Appropriate for Gifted Children?”
It depends!  Some training opportunities on differentiating instruction focus primarily or exclusively on differentiating to meet the needs of students with disabilities or students who are performing below proficiency benchmarks, but do not address differentiating “up” for gifted and advanced students.  If differentiating instruction to meet the needs of gifted students was a major focus of the professional development provided, please include this professional development in your response.  If differentiating for gifted students was not a major focus of the professional development provided, please do not count this professional development in your response to item A-1.

 

“Some professional development experiences were provided in the area of technology, but did not address incorporating technology in gifted services specifically.  Should these professional development experiences be reported?”
No.  Unless the professional development opportunity provided specifically addressed using technology to improve gifted education services, please do not include it in your response to item A-1.

 

Section B Q&A
 

Table B-1
 

“How do I respond if no services were provided to gifted students this year?
In the first blank cell in Column A type “None”.

 

Column A:
“What should I enter if my district provides a gifted service that does not fit one of the ‘service setting’ descriptions listed?”
Most programs and services districts provide for gifted students fit one of the service settings listed.  If you believe none of the service settings listed in the “Column A Codes” appropriately describe one or more of your district’s gifted services, please enter “15” in the table and briefly describe the service setting.

 

“I am not certain which ‘service setting’ in the list best describes one of my district’s gifted services.  What should I do?”
Most of the codes in Column A match the gifted service program codes listed in the EMIS manual.  For detailed definitions of each of these service settings, please refer to the “Gifted Education EMIS Data Guide” available from the ODE Gifted Information page at http://www.ode.state.oh.us/exceptional_children/gifted_children.asp
 

Descriptions of the various gifted service settings begin on page 11 of the Gifted Education EMIS Data Guide.  

 

Column B:      
“In column B, what do you mean by “local name district uses for service?”
Many districts use names for services that differ from the technical names of the “service settings” listed in the Ohio Administrative Code.  These “local names” are commonly used by parents, students, and educators within the district (e.g. “Accelerated Learners Program,” “TAG,” “The Excel Program,” etc.)  

 

Column D:
“What is a ‘service period’?”
A service period is a continuous part of the school year during which a gifted student receives a specific service.  For example, if a typical group of gifted students receives a particular service for two hours twice a week every week for the first and third “quarters” of the school year, this should be considered two different service periods, whereas a service provided to students twice a week, every week for 18 consecutive weeks should be considered a single service period.  Generally, service periods should coincide with traditional transitions in the school calendar (e.g. quarters and semesters.)  

 

“None of the codes listed for Column D precisely describe the length of time one of my district’s gifted services is provided.  What should I do?”
Choose the “other” option and briefly describe the length of the service.

 

“Our district has a gifted service that is not provided in consecutive/contiguous weeks.  What should we enter in ‘column D’ for this service?”
If a service is not provided in consecutive/contiguous weeks (for example, the service is provided during the first and third “trimesters” or second and fourth “quarters” of the academic year), please choose the “other” option and briefly describe the schedule for this service.

 

Column E:
“How should ‘weekly instructional time’ be calculated?”
Instructional time is time during which students are engaged in activities directly related to instructional objectives.  In calculating the approximate percentage of weekly instructional time a student is served in a service setting during the service period, do not include the parts of the school day during which students are eating lunch, at recess, etc.  For example, elementary school students in the Exampleville School District begin their school day at 8:00 AM and are dismissed to go home at 3:00 PM for a total school day of 7.0 hours.  Exampleville elementary students typically spend ½ hour each day at recess, and ½ hour each day at lunch.  Therefore, total instructional time for the students is 6 hours each day or 30 hours in a typical week (6 hours/day X 5 days = 30 hours.) All third grade gifted students in Exampleville go to a resource/pull-out room for 3 hours each week.  Therefore, they spend approximately 10% of their weekly instructional time in this service setting (3 ÷ 30 = .10 = 10%.)

 

“My district provides some services (such as AP and self-contained gifted classes) at the high school level, which is on a ‘block schedule’ with four class periods each day.   All high school classes meet for 90 minutes each, every other school day.  Thus, some weeks students attend a particular class three times and other weeks they attend only twice.  How should I report this arrangement in the table?”
In this example, in a typical week, there are 1800 “instructional minutes” (4 periods X 90 minutes X 5 days = 1800.)  Therefore, in some weeks, a gifted self-contained class will meet for 270 minutes, and other weeks it will meet for 180 minutes.  Please calculate the average of these two numbers to reflect an average amount of time a student receives this service each week (270 + 180 / 2 = 225), and then divide this number by the total amount of instructional time in a typical week to arrive at the approximate percentage of weekly instructional time a student is served in this setting during the service period (225 / 1800 = 0.1250 = 12.5%.)

 

Column F:
“What is a ‘General Education Teacher’?”
Any teacher who is not classified as a “Gifted Intervention Specialist” or an “Arts Specialist” should be considered a “General Education Teacher” when completing the self-report.  Please note that not all forms of gifted services that schools provide require the daily involvement of a Gifted Intervention Specialist.  

 

“What is an ‘Arts Specialist’?”
An arts specialist is a teacher who holds a license in music, dance, drama/theatre, or the visual arts and primarily teaches in one or more of these areas.

 

Column G:
“One or more of our gifted services are available to gifted students at a certain grade level, but no students at that grade level are currently receiving that service.  For example, while 9th graders can participate in Post-Secondary Enrollment Option courses (PSEO), no 9th graders in our district took a PSEO course this year.  Should we report the grade levels at which the services are available, or just the grade levels of students who actually received the service?”
No. In column G, please report only the grade levels at which students actually received the service.

 

Column H:
“What are ‘Gifted ID area(s) used to select students for service’?”
Currently, students may be identified as gifted in one or more of several areas.  These areas include:

Superior Cognitive

Specific Academic Area – Mathematics

Specific Academic Area – Science

Specific Academic Area – Reading, writing, or a combination of these skills 

Specific Academic Area – Social Studies

Visual or Performing Arts Ability

Creative Thinking

 

In completing column H, please list the area(s) of gifted identification in which a student must be identified in order to be eligible to receive the gifted service listed.  To simplify entering text in the table, you may abbreviate “Specific Academic Area” by using the acronym “SAA.”  Please DO NOT enter ALL areas of gifted identification of the students enrolled in each service – only list the areas of gifted identification required to be eligible for placement in each service.

 

Column I:
“What might be some ‘additional objective criteria used to determine which gifted students receive service’?”
Any objective criteria above and beyond the gifted identification criteria that are used to determine who will receive each service should be listed. For example, suppose a school district provides a service that is designed for highly gifted students. While students with intelligence test scores two standard deviations above the mean minus the standard error of measure are identified as gifted, the school district chooses to limit access to this particular service to students with intelligence test scores of 135 or higher. This higher intelligence test score would be an “additional objective criterion” that the school should report in the last column of the table in item B-1 for this service.  Other examples of “additional objective criteria” include, but are not limited to, a lottery for available spaces in a service or a “first come – first served” waiting list.

 

“Could you please provide an example of a completed table for item B-1?”
Yes.  The Exampleville School district has a pull-out enrichment program for all gifted students in grades 2-5, which students attend for three hours each week throughout the school year.  Additionally, 6 young gifted students were admitted early to Kindergarten, and three other elementary gifted students in other elementary grades were “grade skipped” at the beginning of the school year to give them access to higher level curricula and peers with similar interests.  A gifted intervention specialist at the elementary school develops WEPs for students in the pull-out enrichment program, and works collaboratively with the classroom teachers of accelerated students to develop appropriate WEPs for these students.  

 

At the middle school, where students attend 7 different classes of equal length each day, gifted students are served through self-contained classes in specific subject areas, most of which meet for one semester.  To be placed in these courses, students must be identified in the relevant “specific academic area.”  For example, to enroll in the gifted science course, students must be identified in the “specific academic area” of science.  Additionally, 8th graders who have been identified as gifted in math AND in the superior cognitive area may enroll in a year-long intensive algebra program that compacts two years of typical algebra content into one school year.  All gifted middle school students who participate in these classes have WEPs that are developed collaboratively between the gifted coordinator and the teachers of these classes.  

 

At the high school level, which also has seven equal class periods each day, 9th and 10th graders identified as gifted in the specific academic area of reading/writing/language arts are served in “honors” literature and composition courses, each of which meet for one semester per year.  The high school also offers Advanced Placement (AP) courses to gifted students.  Additionally, a number of gifted students take college classes at Exampleville Community College through the PSEO program.  The gifted coordinator also works with teachers at the high school to develop independent study opportunities for gifted students on topics related to the students’ area of gifted identification, including students who are identified as gifted in the visual and performing arts.  Gifted students are allowed to sign up for one independent study period each semester in place of a regular class.  All gifted students who participate in AP, honors courses, PSEO, and advanced independent study opportunities have WEPs that specify these services.  

 

Various other enrichment opportunities are offered to gifted students throughout the year, such as special field trips, academic competitions, and mentorship experiences.  However, because these opportunities are not specified on the students’ WEPs, these opportunities are not reported as “gifted services.”

The gifted coordinator for the Exampleville School District would complete table B-1 as follows:

            

	 
	Who Receives This Service?

	A: Service setting - use a single code from Column A Codes below for each row
	B: Local name district uses for service, if any
	C: How instruction and/or content are differentiated - use one or more codes from Column C Codes below
	D: Length of service period - use a single code from Column D Codes below 
	E: Approx. % of weekly instructional time served student is in this setting during service period
	F: Role(s)/Title(s) of staff responsible for service delivery - use one or more codes from Column F Codes below
	G: Grade level(s) served
	H: Gifted ID area(s) used to select students for service
	I: Additional objective criteria (if any) used to determine which gifted students receive service

	1

 
	Gifted Enrichment Program
	2, 3, 6
	1
	10 %
	1
	2-5
	Superior Cognitive
	None

	6

 
	AKA “grade skipping”
	11 (students moved to higher grade level full-time)
	1
	100%
	2, 3
	1,3,6
	Any 
	Acceleration recommendation based on Iowa Acceleration Scales

	 

8
	Early Kindergarten
	11 (students admitted early to Kindergarten)
	1
	100%
	2, 3
	K
	Any
	Acceleration recommendation based on Iowa Acceleration Scales

	3 (Language Arts)

 
	Gifted English Program
	1
	2
	14%
	2
	6-8
	SAA – Reading / writing/ language arts
	None

	3 (Mathematics)

 
	Gifted Math Program
	1
	2
	14%
	2
	6-7
	SAA – Mathematics
	None

	 

3 (Science)
	Gifted Science Program
	1
	1
	14%
	2
	6-8
	SAA – Science
	None

	3 (Mathematics)
	Accelerated Algebra Program (Algebra 1 & 2 curriculum covered in one year)
	1, 5 
	1
	14%
	2
	8
	Superior Cognitive,

SAA – Mathematics
	ID in both Superior Cognitive and SAA – Mathematics

	11
	Honors Literature
	1, 7
	2
	14%
	1
	9-10
	SAA – Reading / writing / language arts
	None

	11
	Honors Composition
	1, 7
	2
	14%
	1
	9-10
	SAA – Reading / writing / language arts
	None

	9
	AP Courses:

Calculus

Literature

Composition

U.S. History
	1
	2
	14%
	2
	9-12
	Superior Cognitive or ID in SAA relevant to course topic
	 

	10
	PSEO
	1
	2 (per course)
	14% (per course)
	5, 3
	9-12
	Any
	None

	12
	Independent Study
	1, 8, 9
	2 (per course)
	14% (per course)
	2 or 6 (depending on topic) in collaboration with 4
	9-12
	ID in area related to topic of study
	None


 

 

B-2
“Could you clarify what you mean by ‘the number of gifted students who will receive gifted services in 2005-2006 is expected to:’?”
When responding to item B-2, please estimate how the number of individual students receiving one or more services (specified by a WEP) in your school district will change in the 2006-2007 school year.

 

For example, if your school district currently has 100 gifted students receiving services and you expect to serve 10 additional students in 2006-2007, the increase would be 10%, so you should mark the box that says “increase 5-24%.”  

 

B-3
“Could you clarify what you mean by ‘compared to the 2005-2006 school year, the number of different services provided in the school year is expected to…’?”
This item relates to the number of services available to gifted students in your school district’s “continuum of services.”  (See item B-1.)

 

For example, if your school district currently offers only a pull-out enrichment program for gifted students at the elementary level and a handful of differentiated AP courses at the secondary level, and next year, in addition to the pull-out program, elementary students will be “clustered” to receive additional services in the regular classroom, and gifted-specific courses will be offered in core content areas at the middle school and high school levels, you should mark “increase significantly.”  If your district currently offers four AP courses to high school students and will be adding a fifth AP course next year, you should mark “increase somewhat.”

 

Section C
“How do I respond if none of the strategies were used?
In the first column of the table that asks, “Strategy Used?” type “None”.

 

“What is a ‘non-verbal’ test?”
Non-verbal tests are assessment instrument designed to minimize the influence of language on the score obtained.  Most non-verbal tests purport to measure non-verbal reasoning, and require minimal use of oral or written language in their administration.  Most non-verbal tests are largely visual in nature.  Popular on-verbal tests on the list of instruments approved for gifted screening and/or identification in Ohio include the Universal Nonverbal Intelligence Test (UNIT), the Naglieri Nonverbal Ability Test (NNAT), and Raven’s Progressive Matrices.  

 

“Does ODE recommend non-verbal tests for use with certain populations of students?”
At this time, ODE has no recommendation on the use of non-verbal tests in gifted screening or identification.  The issue of whether the use of non-verbal tests results in the accurate identification of a larger percentage of students from certain underrepresented populations is currently a topic of considerable debate in the field of gifted education.  ODE continues to conduct research in this area and monitor national research on this topic.  One purpose of this item is to help determine whether districts that have expanded use of non-verbal tests are in fact accurately identifying as gifted a larger percentage of students from traditionally underrepresented populations.  Before using any test for gifted screening or identification, ODE recommends that districts review independent research on the test and thoroughly review the test’s technical manual. 

 

“What is ‘whole grade screening’?”
Whole grade screening involves administering a test from the list of instruments approved by ODE for gifted screening to all (or nearly all) of the students at a given grade level and reviewing all scores for possible gifted identification.  (For example, the district administers the OLSAT to every third grade student and reviews their scores.)  If your district intended to screen all students at a given grade level, but was not able to screen all students due to student illness or because some parents asked that their children not be tested, you should still consider this “whole grade screening.”  However, if the district chose not to test one or more students at a given grade level, you should not consider screening conducted at that grade level “whole grade screening.”

 

“What are ‘culturally responsive instructional strategies’?”
Culturally responsive instructional strategies involve adapting curriculum and instruction to the diverse cultural backgrounds of students, and take into account the impact these differences may have on student interests, norms of behavior, communication styles, value systems, etc.  For more information about culturally responsive instruction, please visit the Web site of the National Center for Culturally Responsive Educational Systems at http://www.nccrest.org
 

“What is ‘school wide enrichment’?”
School wide enrichment involves providing interest-based extended learning opportunities to all students, regardless of gifted identification status.  Popular models often used in school wide enrichment efforts include Renzulli’s “School Wide Enrichment Model,” Betts’ “Autonomous Learner Model,” and Feldhusen’s “Purdue Three-Stage Model.”

